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WILMINGTON UNIVERSITY 

COLLEGE OF EDUCATION 

BASIC COURSE INFORMATION (SYLLABUS) 

 

COURSE NUMBER: MED 8804  

COURSE TITLE: Action Research 

 

TEXTBOOKS 

 
TITLE: Action Research: Improving Schools and Empowering Educators  

AUTHOR: Craig A. Mertler  

EDITION 3
RD

 Edition 

YEAR: 2011 

PUBLISHER: SAGE Publications, Inc 

ISBN:9781412988896 

 

TITLE: Interpreting Basic Statistics: A Guide and Workbook based on Excepts from Journal 

Articles  

AUTHOR: Zealure C. Holcomb 

EDITION: 4
TH

 Edition 

YEAR: 2004 

ISBN: 1-8884585-51-5 

PUBLISHER: Pyrczak Publishing  

 

COURSE DESCRIPTION:  

The capstone course emphasizes the role of Teacher-as-Researcher and the value of conducting classroom 

and school-based action research. The semester course prepares students to conduct action research 

studies that will enhance professional practice and directly involve the candidates in the process of 

educational improvement.  

 

GENERAL INFORMATION:  

The course requires the candidate to present proposals and final presentation. There will be a virtual 

sessions that the candidate is required to attend when taking the online course. Those evening will be 

determined the first week of the online course. The final presentation will occur during Week 12 or Week 

13 in a face-to-face meeting. 

 

I. CONCEPTUAL FRAMEWORK 

The course is structured to reflect the eight essential program attributes described in the College 

of Education Conceptual Framework found at 

http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx 

 

II. PROGRAM COMPETENCIES /STANDARD-BASED INSTRUCTIONAL GOALS 

A. Model Core Teaching Standards from The Interstate New Teacher Assessment and Support 

Consortium (INTASC) (2011)  

 

Program Competency Standard 1. Learner Development 

The teacher understands how children learn and develop, recognizing that patterns of learning and 

development vary individually within and across the cognitive, linguistic, social, emotional, and physical 

areas, and designs and implements developmentally appropriate and challenging learning experiences.  

 

Program Competency Standard 2. Learning Differences 

The teacher uses understanding of individual differences and diverse communities to ensure inclusive 

learning environments that allow each learner to meet high standards.  

http://www.sagepub.com/authorDetails.nav?contribId=527665
http://www.wilmu.edu/education/clinicalstudies/conceptframework.aspx
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Program Competency Standard 3. Learning Environments 

The teacher works with others to create environments that support individual and collaborative learning, 

and that encourage positive social interaction, active engagement in learning, and self motivation.  

 

Program Competency Standard 4. Content Knowledge 

The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she 

teaches and creates learning experiences that make the discipline accessible and meaningful for learners 

to ensure mastery of the content. 

 

Program Competency Standard 5. Applications of Content 

The teacher understands how to connect concepts and use differing perspectives to engage learners in 

critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.  

 

Program Competency Standard 6. Assessment 

The teacher understands and uses multiple methods of assessment to engage learners in their own growth, 

to monitor learner progress, and to guide the teacher’s and learner’s decision making.   

 

Program Competency Standard 7. Planning for Instruction 

The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing 

upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as 

knowledge of learners and the community context.  

 

Program Competency Standard 8. Instructional Strategies 

The teacher understands and uses a variety of instructional strategies to encourage learners to develop 

deep understanding of content areas and their connections, and to build skills to apply knowledge in 

meaningful ways.  

 

Program Competency Standard 9. Professional Learning and Ethical Practice 

The teacher engages in ongoing professional learning and uses evidence to continually evaluate 

his/her practice, particularly the effects of his/her choices and actions on others (learners, 

families, and other professionals in the community), and adapts practice to meet the needs of 

each learner.  
 

B. Graduation Competencies The graduation competencies measured in this course are  

Graduation Competencies 3. Disciplined Inquiry: • Utilize quantitative, qualitative, and scientific 

reasoning to solve problems. • Exercise critical thinking strategies, including reasoning, problem 

solving, analysis, and evaluation. • Define a problem or issue and develop questions and methods to 

address the problem or issue and/or to create new knowledge. 

Graduation Competencies 5. Ethics • Demonstrate knowledge and application of prescribed ethical 

code(s) and/or behaviors promoted by the profession 

 Core Learning Activities/Assessment Strategies 

 Candidates will provide a reference page using APA citations for all projects.  

 Candidates will respect intellectual property by citing the sources. 

C. Individual Development and Educational Assessment (IDEA) Learning Objectives:  

 Essential objective: 4. Developing specific skills, competencies, and points of view 

needed by professionals in the field most closely related to this course 

 Important objective: 9. Learning how to find and use resources for answering questions 

or solving problems 

 

III. PERFORMANCE-BASED STANDARDS AND LEARNING ACTIVITIES 
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Performance Competency Standard 9. Reflection and Continuous Growth.  

The teacher engages in ongoing professional learning and uses evidence to continually evaluate 

his/her practice, particularly the effects of his/her choices and actions on others (learners, families, 

and other professionals in the community), and adapts practice to meet the needs of each learner.  

 

Performances 

9.1. The teacher engages in ongoing learning opportunities to develop knowledge and skills in 

order to provide all learners with engaging curriculum and learning experiences based on 

local and state standards. 

9.2. The teacher engages in meaningful and appropriate professional learning experiences aligned 

with his/her own needs and the needs of the learners, school, and system. 

9.3. Independently and in collaboration with colleagues, the teacher uses a variety of data (e.g., 

systematic observation, information about learners, research) to evaluate the outcomes of 

teaching and learning and to adapt planning and practice. 

9.4. The teacher actively seeks professional, community, and technological resources, within and 

outside the school, as supports for analysis, reflection, and problem-solving. 

9.5. The teacher reflects on his/her personal biases and accesses resources to deepen his/her own 

understanding of cultural, ethnic, gender, and learning differences to build stronger 

relationships and create more relevant learning experiences. 

9.6. The teacher advocates, models, and teaches safe, legal, and ethical use of information and 

technology including appropriate documentation of sources and respect for others in the use 

of social media.  

Essential Knowledge  

9.7. The teacher understands and knows how to use a variety of self-assessment and problem-

solving strategies to analyze and reflect on his/her practice and to plan for 

adaptations/adjustments. 

9.8. The teacher knows how to use learner data to analyze practice and differentiate instruction 

accordingly. 

9.9. The teacher understands how personal identity, worldview, and prior experience affect 

perceptions and expectations, and recognizes how they may bias behaviors and interactions 

with others. 

9.10. The teacher understands laws related to learners’ rights and teacher responsibilities (e.g., for 

educational equity, appropriate education for learners with disabilities, confidentiality, 

privacy, appropriate treatment of learners, reporting in situations related to possible child 

abuse). 

9.11. The teacher knows how to build and implement a plan for professional growth directly 

aligned with his/her needs as a growing professional using feedback from teacher evaluations 

and observations, data on learner performance, and school- and system-wide priorities. 

Critical Dispositions 

9.12. The teacher takes responsibility for student learning and uses ongoing analysis and reflection 

to improve planning and practice. 

9.13. The teacher is committed to deepening understanding of his/her own frames of reference 

(e.g., culture, gender, language, abilities, ways of knowing), the potential biases in these 

frames, and their impact on expectations for and relationships with learners and their families. 
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9.14. The teacher sees him/herself as a learner, continuously seeking opportunities to draw upon 

current education policy and research as sources of analysis and reflection to improve 

practice. 

9.15. The teacher understands the expectations of the profession including codes of ethics, 

professional standards of practice, and relevant law and policy. 

 

 Demonstrate knowledge of action research and how it differs from traditional research 

paradigms 

Learning Outcomes/Assessment Strategies 

 Describe an action research process and illustrate with an example. Identify strengths and 

weaknesses of example from your perspective as a fellow educator. 

 Explain the difference between action research and traditional research; determine whether 

the above action research example could be completed as a traditional research project. 

 Explain the difference between deductive and inductive reasoning and their applications in 

quantitative and qualitative research. Illustrate with examples. 

 Identify the ethical issues involved in conducting action research; describe issues that 

action researcher had to address in above 1-1 example. 

 

 Demonstrate knowledge and skill in determining the focus for an action research study 

 Identify a topic for research and discuss steps and criteria for judging its merit. 

 Describe the steps and sources for conducting a literature review.  

 Identify at least ten references to review for research topic and complete summary reviews 

of each. Prepare a draft literature review using above five references. 

 

 Demonstrate knowledge and skill in developing well-structure questions for action research 

study 

 Identify characteristics of a well-structure action research question. 

 Propose research questions related to above topic area. 

 Critically review possible research questions and make constructive suggestions on how to 

revise them. 

 Identify different quantitative research designs and the strengths and weaknesses of each to 

answer proposed research question. 

 Identify different qualitative research designs and strengths and weaknesses of each to answer 

proposed research question. 

 Revise research question and select research design that you will use to answer question. 

 

 Demonstrate knowledge and skill in designing an action research study 

 Identify and explain the parts of an action research design. 

 Identify quantitative data collection techniques and the strengths and weaknesses of each. 

 Identify qualitative data collection techniques and the strengths and weaknesses of each. 

 Determine which data collection technique(s) would be best to answer her/his action research 

question. Provide a rationale for each. 

 Develop a plan for collecting data to answer her/his research question. 

 Critique other students’ action research designs, providing constructive feedback. 

 Develop instrument(s) and procedures to collect data to answer her/his research question. 

Determine how data would be analyzed. 

 Pilot test instruments and procedures to collect data and revise as appropriate. 

 

 Develop a written proposal for an Action Research Project 

 Identify the parts of an Action Research Project proposal. 
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 Develop a proposal, using appropriate language and tone. 

 Critique other students’ proposals, providing constructive feedback. 

 Revise proposal, based on feedback from other students and instructor. 

 Explain how the action research findings will contribute to your growth as a professional. 

 

 Demonstrate knowledge and skills for conducting an action research project 

 Critique other students’ proposals, providing constructive feedback. 

 Revise proposal, based on feedback from other students and instructor. 

 Explain how the action research findings will contribute to your growth as a professional 

 

 Demonstrate knowledge and skills for data collection  

 Identify and explain characteristics of qualitative data to ensure quality of data 

 Identify and explain characteristics of quantitative data to ensure quality of data 

 Explain techniques for gathering both types of data  

 Discuss the advantages and disadvantages of collecting both qualitative and quantitative data 

 Discussion how to ensure the quality of collected data 

 Write the data collection section 

 Critique other student’s data collection method section 

 Revise data collection method section, based on feedback from other students and instructor 

 

 

 Demonstrate knowledge and skills for writing an action research data analysis  

 Identify and explain characteristics of qualitative data analysis techniques  

 Identify and explain characteristics of quantitative data analysis techniques  

 Discuss characteristics of descriptive statistics 

 Discus the role of  descriptive statistics in the analysis section 

 Explain the types of descriptive statistics that are appropriate for data analysis section 

(Findings and Results section) 

 Discuss guidelines for reporting the results of qualitative and quantitative data analysis 

 Write the Data Analysis Section (Findings and Results section)  

 Use appropriate tables and charts in the Findings and Results section 

 Critique other student’s data analysis section 

 Revise data analysis section, based on feedback from other students and instructor 

 

 Formulate a plan of action  

 Identify the characteristics of different types of Action Plans 

 Using the information from the data collection and review of current literature, compile 

questions to formulate an action plan.  

 Discuss the action plan with colleagues  

 Reflect upon professional practice 

 Write up the action research: Action Plan 

 Implement the plan, document change, and collect data on performance 

 Discuss and write about the effects of the intervention  

 Discuss and write about the evidence that supports or lack of evidence to support the outcome 

of the intervention 

 Critique other student’s action plan 

 Revise the section, based on feedback from other students and instructor 

 Discuss changes that can be made to the action to elicit a better outcome.  

 

 Reflecting on the action research process  
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 Discuss the impact of reflection on professional development 

 Identify and discuss ways the teacher-researchers can engage in reflective practice as part 

of their action planning 

 

 Communicate the results of the action research 

 Present action research project to colleagues 

 

IV. METHODOLOGY, PHILOSOPHY, AND EVALUATION 

 

A. Instructional strategies appropriate for adult learners are implemented such as project-based 

and problem based instructional practices, active participation in goal setting and self-

evaluation, experiential activities, and student-centered learning environments. The course 

content and instructional design are informed by adult learning theories and may take place in 

student-only, teacher-led, or community-based settings. These methodologies fit well with 

transformative theory, situated cognition, and a social-cultural perspective. 

 

B. Assessment and Evaluation:  

Assignments are due on the assigned date. Late assignments will not be accepted. 

Assignments will be scored using performance-based assessments.  

 

V. CeCRAM/STRUCTURED EXTERNAL ASSIGNMENT 

A. EVALUATED ASSIGNMENT for PROGRAM COMPETENCY Standard 9. 

Reflective and Continuous Growth  

Action Research Paper: Design, implement, and report on an action research project.  

* Properly cited resources and information are required for the project to be graded.  

 

VII. ATTENDANCE POLICIES: College of Education Policy 

In the College of Education, faculty must approve all request for absences that are 

exceptions to the University policy. Vacations are not considered to be legitimate reasons 

for missing classes. Faculty must be contacted prior to class in all cases except valid 

emergencies. Failure to obtain approval for exceptions may result in lowering the final 

passing grade or assigning a FA ( failure due to absence). Students who have registered 

for a course and never attended the class at all will receive a grade of NA (never 

attended). Early departures and late arrivals will be cumulative towards class absences. It 

is the student’s responsibility to obtain and complete assignments on the due dates. 

 

It is the student’s responsibility to obtain and complete assignments on the due dates. 

Candidates who register and enter the course on the drop/add date have four days to 

complete the first week’s assignments. 
 

 

VII. COURSE OUTLINE AND WEEKLY SCHEDULE 

Assignment #1-Critique of Action Research Project (15% of final grade) 

Identify and critique an action research project published in a topic area of interest to student. Write a 

paper 7-10 pages describing the project, including the question that was addressed, the procedures 

used to address the question, and findings. Comment on how the project was conducted, its strengths 

and weaknesses, and what you would do differently to improve the project. 

 

Assignment #2-Research Topic and Literature Review (25% of final grade) 

Research and review the literature in one topic area of interest relevant to classroom practice. This 

topic should relate to the action research you select, as the review of the literature will also become a 
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part of the paper presenting your research project. Write a paper five to ten pages in length that 

synthesizes the findings. An oral summary of the findings will be presented in class. This review of 

the literature should include at least ten sources 

 

Assignment #3-Action Research Proposal (25% of final grade) 

Based on the review of the literature, the student will develop a preliminary action research plan to 

carry out. The action research plan will include a question the student wishes to answer as well as a 

set of procedures for answering the question. It will include the sample, proposed instrument(s), data 

collection procedures, including a timeline for collecting the data, and proposed data analysis 

procedures. The plan will be presented in draft form in class and then revised based on feedback. 

 

Assignment #4-Action Research Proposal Presentation (5% of final grade) 

The student will complete a formal presentation to the class and an expert panel outlining their 

research plan.  The 5-10 minute presentation will be formal and professional and will include the 

sample, proposed instrument(s), data collection procedures (including timeline for collecting the data) 

and proposed data analysis procedures. 

 

Assignment #5-Final Action Research Project (25% of final grade) 

The student will complete a formal action research proposal. It will include an abstract, a statement of 

purpose (i.e., student’s rationale for conducting the project), a review of the literature, description of 

methods and results. It will also explain how the study will inform future practice. 

 

Assignment #6-Final Action Research Project Presentation (5% of final grade) 

The student will complete a formal presentation to the class and an expert panel outlining their action 

research project.  The 5-10 minute presentation will be formal and professional and will a statement 

of purpose, summary of the literature, description of the methods and results and an explanation of 

how the study will inform future practice. 

 

VIII. REFERENCES 
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Plains,   New York:  Longman Publishing Group. 
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http://www.udlcenter.org/aboutudl/udlguidelines 
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Retrieved from http://www.corestandards.org/ 
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WILMINGTON UNIVERSITY 

College of Education 

 

Proposal for MED 8804 Action Research Project 

 

 

 

Candidate Name: ___________________________________________ ID# ______________________ 

 

Address:  ____________________________________________________________________________ 

  Street    City    State  Zip 

 

Telephone: _________________________ E-Mail Address: ________________________________ 

 

Project Mentor:   

                   (name of instructor or site-based mentor selected to supervise and evaluate your work) 

 

 

Project Title:  

 

What is the point of this project?  (What is the problem to be solved or the question to be answered? Why 

is this important?  How will this project add to our understanding?) 

 

Describe the context (setting, location, population, time frame) in which this project will be carried out.  

 

 

 

What methodology will you use? (What do you plan to do? How will you gather and analyze data?)  

 

 

 

 

 

Attach a summary of your literature review. 

 

Are vulnerable groups of human subjects involved?     Yes  No 

(minors, individuals with learning impairments or disabilities, prisoners, etc.)  

If yes, have you obtained approval from the HSRC?   Yes  No 

 

_____ Modifications and/or additional information needed - see notes and suggestions on reverse side.   

 

_____ Project is approved. _______________________________________________________________ 

                  Program Advisor    date 
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Article Critique Assignment Rubric 
 

 

Performance 

Level 

1 

Unsatisfactory 

2 

Developing 

3 

Acceptable 

4 

Proficient (Target) 

5 

Exemplary 

Description of 

action research 

project 

The description of the 

project is unclear. 

The description of the 

project is clear, but 

important details are 

missing. 

The description of the 

project is clear and all 

important details are 

provided. 

The description of the 

project is clear. A 

rationale for 

conducting the project 

is provided. 

The description of the 

project is clearly 

stated and 

connections made 

between the question 

and procedures 

followed. 

Identification of 

strengths and 

weaknesses 

No strengths or 

weaknesses are 

identified. 

Strengths and weaknesses 

are identified but not 

explained. 

Strengths and 

weaknesses are 

identified and some 

explanation/ 

justifications are 

provided. 

Strengths and 

weaknesses are tied to 

the project’s question 

and procedures. 

Strengths and 

weaknesses are 

identified and 

explanations are tied 

to issues of validity 

and reliability. 

Proposed 

improvements in 

study 

No improvements in 

the project are 

identified. 

Improvement(s) 

identified, but no 

rationale or explanation 

provided. 

Improvement(s) 

identified and weak 

rationale provided. 

Improvement(s) 

identified and 

rationale tied to 

correcting specific 

weaknesses. 

Improvement(s) 

identified and 

rationale tied to 

improving overall 

design and not 

specific weaknesses. 

Modified 10/31/2008 
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Literature Review Assignment Rubric 
 

 

Performance 

 Level 

1 

Unsatisfactory 

2 

Developing 

3 

Acceptable 

4 

Proficient (Target) 

5 

Exemplary 

Number of  

sources 

Less than 5 sources 

identified & used. 

At least 5 sources 

identified & used. 

At least 8 sources 

identified & used. 

At least 10 sources 

identified & used. 

More than 10 sources 

identified & used. 

Relevance of 

sources 

Several sources are not 

related to the topic but 

several are not. 

Most sources explicitly 

pertain to the topic, but 

are of mixed quality. 

80% of the sources 

explicitly pertain to 

the topic and are of 

generally high 

quality. 

90% of the sources 

explicitly pertain to 

the topic and are of 

generally high 

quality. 

100% of the sources 

explicitly pertained to 

the topic and are of 

generally high 

quality. 

Literature 

Review Focus 

Written content does 

not explore one topic, 

wanders, and does not 

explain research results 

and viewpoints. 

Written content mostly 

explores one topic and 

mostly explains various 

research results and 

viewpoints. 

Written content 

explores one topic 

and explains research 

results and 

viewpoints. 

Written content 

clearly and precisely 

explores one topic 

and explains various 

research results and 

viewpoints. 

Written content 

clearly and precisely 

explores one topic, 

explains all relevant 

research article results 

and expounds 

multiple viewpoints. 

Synthesis Written content draws 

poor conclusions of the 

sources used in the 

review. 

Written content draws 

weak conclusions of the 

sources used in the 

review. 

Written content draws 

sound conclusions of 

the sources used in 

the review. 

Written content draws 

very sound and 

concise conclusions 

of the sources used in 

the review. 

Written content draws 

very sound and 

insightful conclusions 

of the sources used in 

the review. 

Application Written content applies 

conclusions to 

classroom instruction, 

school programs or 

district level or broader 

concepts in a limited 

and poor style. 

Written content applies 

conclusions to classroom 

instruction, school 

programs or district level 

or broader concepts in a 

weak manner. 

Written content 

applies conclusions to 

classroom instruction, 

school programs or 

district level or 

broader concepts in a 

good manner and 

style. 

Written content 

applies conclusions to 

classroom instruction, 

school programs or 

district level or 

broader concepts in 

an effective manner 

and style. 

Written content 

applies conclusions to 

classroom instruction, 

school programs or 

district level or 

broader concepts in a 

sound and very 

effective manner and 

style. 
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Action Research Proposal Rubric 
 

Performance 

 Level 

1 

Unsatisfacto

ry 

2 

Developing 

3 

Acceptable 

4 

Proficient (Target) 

5 

Exemplary 

Research 

Question 

No action 

research 

question is 

clearly stated. 

An action research 

question is identified. It is 

not worded clearly and 

the rationale is not tied to 

classroom practice. 

An action research question 

is identified. The rationale is 

not supported by modest data 

about classroom practice. 

An action research 

question is clearly stated. 

The rationale for 

conducting the study is tied 

to strong evidence about 

classroom practice. 

An action research question is 

clearly stated. The rationale for 

conducting the study is tied to 

strong evidence about classroom 

practice. The context for the 

study is fully described. 

Sample The sample is 

minimally 

identified. 

The sample is broadly 

described. Specific details 

are not provided. 

The sample is described in 

terms of numbers and general 

characteristics. 

The sample is described in 

terms of number and all 

relevant characteristics. 

The sample is fully described. 

Limitations of the sample are 

discussed. 

Proposed 

Instruments 

The proposed 

instruments 

are minimally 

described. 

The proposed instruments 

are broadly described. 

Specific details are 

missing. 

The proposed instruments are 

described in terms of number, 

type, and broad areas 

assessed. 

The proposed instruments 

are described in terms of 

number, type, and specific 

variables assessed. Copies 

are included. 

The proposed instruments are 

fully described. Limitations of 

the instruments are discussed. 

Data Collection 

Procedures 

The proposed 

data 

collection 

procedures 

are minimally 

described. 

The proposed data 

collection procedures are 

broadly described. 

Specific details are 

missing. 

The proposed data collection 

procedures are described in 

step-by-step fashion. Some 

details are missing. 

The proposed data 

collection procedures are 

described in sufficient 

detail that they can be 

replicated. 

The proposed data collection 

procedures are fully described. 

Limitations of the procedures are 

discussed. 

Feasibility of 

Study 

The 

feasibility of 

the study is 

minimally 

described. 

Information about 

resources and timelines 

are described in broad 

terms. Specific details are 

missing. 

Information about resources 

and timelines are described in 

some detail. Project seems 

feasible to conduct. 

Information about 

resources and timeline are 

described in great detail. 

Project is feasible to 

conduct. 

The feasibility of the study is 

fully addressed. Project is 

feasible to conduct. Alternatives 

have been put in place to solve 

potential problems. 

Responsiveness 

of Design 

The proposed 

design does 

not address 

the identified 

research 

question. 

The proposed design 

minimally addresses the 

identified research 

question, some 

disconnects exist between 

the question and design. 

The proposed design 

adequately addresses the 

research question. Only 

minor disconnects exist 

between the question and 

design. 

The proposed design will 

answer the research 

question. There are no 

disconnects between the 

question and the design.  

The proposed design will 

provide insightful data to answer 

the research question.  
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Action Research Project Rubric 

 

Performance 

 Level 

1 

Unsatisfactory 

2 

Developing 

3 

Acceptable 

4 

Proficient (Target) 

5 

Exemplary 

All parts of 

proposal 

included in 

document 

Three of more parts of 

the proposal are 

missing or poorly 

developed. 

Two or more parts of the 

proposal are missing or 

poorly developed. 

Only one part of the 

proposal is missing or 

poorly developed. 

All parts of the 

proposal are presented 

in a concise and 

descriptive manner. 

All parts of the 

proposal are well-

written; the linkages 

between question and 

design are clearly laid 

out. 

Statement of 

purpose 

The statement of 

purpose is unclear. 

The statement of purpose 

is clear but does not 

elaborate. 

The statement of 

purpose is clear and 

rationale is provided 

that is consistent with 

the need. 

The statement of 

purpose is clear. 

Rationale is supported 

by strong evidence of 

need. Setting is 

described. 

The statement of 

purpose with 

substantial evidence 

of need is provided. 

Setting is described 

extensively. 

Linkages 

between 

literature review, 

research 

question, and 

design 

The research question 

and design do not build 

off the literature 

review.  

The linkages between the 

literature review, research 

question, and design are 

weakly drawn. 

The linkages between 

the literature review, 

research question, and 

design are broadly 

described. Some gaps 

are apparent. 

The linkages between 

the literature review, 

research question, and 

design are explicitly 

described. No gaps 

are apparent. 

The evolution from 

the literature review 

to the research 

question and design is 

explicitly described.  

Proposed plan 

addresses action 

research 

question 

The proposed design 

will not provide data to 

answer the identified 

research question. 

The proposed design will 

provide some relevant 

data to answer the 

research question. 

Limitations in the design 

will confound the 

findings. 

The proposed design 

will provide relevant 

data to answer the 

research question. 

Some of the study’s 

limitations may 

confound findings. 

The proposed design 

will provide relevant 

data to answer the 

research question. 

Study’s limitations 

are not likely to 

confound findings.  

The proposed design 

provides strong data 

to answer the research 

question. Study’s 

limitations will not 

confound findings. 

Findings of 

proposed project 

will inform 

educator’s 

practice 

Study’s findings are 

unlikely to inform 

practice. 

Study’s findings have the 

potential to inform 

practice, but the linkages 

are not defined. 

Study’s findings have 

the potential to inform 

practice, but 

connections are only 

weakly noted. 

Study’s findings will 

inform practice and 

linkages are clearly 

made. 

Study’s findings will 

inform practice. 

Implications of 

findings are fully 

described. 
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PROGRAM COMPETENCY Standard 9. RUBRIC : Reflection and Continuous Growth   

STRUCTURED EXTERNAL ASSIGNMENT 

COURSE: MED 8804  TITLE: Action Research 

 

PROGRAM COMPETENCY Standard  9. Reflection and Continuous Growth   

The teacher engages in ongoing professional learning and uses evidence to continually evaluate his/her practice, particularly the effects of 

his/her choices and actions on others (learners, families, and other professionals in the community), and adapts practice to meet the needs of 

each learner.  

 

GRADUATION COMPETENCIES:   Graduation Competency 3. Disciplined Inquiry and Graduation Competency 5. Ethics.  

Graduation Competency 3. Disciplined Inquiry • Utilize quantitative, qualitative and scientific reasoning to solve problems.  • Exercise critical 

thinking strategies, including reasoning, problem solving, analysis and evaluation. • Define a problem or issue and develop questions and methods 

to address the problem or issue and/or to create new knowledge. 

Graduation Competency 5. Ethics • Demonstrate knowledge and application of prescribed ethical code(s) and/or behaviors promoted by the 

profession 

 

EVALUATED ASSIGNMENT  

Action Research Project: Design, implement, and report on an action research project.  

 

For all Fall 2010 starters, this Structured External Assignment is to be completed on your MED 6102 E-Folio (the e-Portfolio) under the course 

MED 8804. This assignment must be uploaded onto E-Folio. 

Scoring Elements PC# 9 

Performance Indicator 

Emerging (1) Beginning (2) Developing (3) Proficient (4) Transformative 

(5) 

The teacher engages in ongoing 

professional learning and uses 

evidence to continually evaluate 

his/her practice, particularly the 

effects of his/her choices and 

actions on others (learners, 

families, and other professionals in 

the community), and adapts 

practice to meet the needs of each 

learner.  

 

The educator wrote an 

action research report. 

 

The educator 

wrote a basic 

action research 

report. 

The educator 

wrote a 

satisfactory action 

research report. 

 

The educator 

wrote a 

proficient action 

research report. 

 

The educator 

wrote an 

exceptional action 

research report. 

Graduation Competency 5. Ethics • 

The educator demonstrate knowledge 

and application of prescribed ethical 

code(s) and/or behaviors promoted by 

The educator provides 

an explanation that 

shows a lack of 

awareness of 

The educator 

provides an 

explanation that 

shows a growing 

The educator 

provides an 

explanation that 

shows a basic 

The educator 

provides an 

explanation that 

shows a 

The educator 

provides an in-

depth and 

concisely written 
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the profession professional 

responsibilities 

prescribed by ethical 

guidelines: (1) 

promoting equity for 

all students, (2) 

demonstrating 

appropriate and 

professional 

behaviors, and (3) 

collaborating with the 

community for the 

betterment of society.   

 

awareness of 

professional 

responsibilities 

prescribed by 

ethical 

guidelines of the 

profession: (1) 

promoting 

equity for all 

students, (2) 

demonstrating 

appropriate and 

professional 

behaviors, and 

(3) collaborating 

with the 

community for 

the betterment 

of society.   

 

awareness of 

professional 

responsibilities 

prescribed by 

ethical codes: (1) 

promoting equity 

for all students, 

(2) demonstrating 

appropriate and 

professional 

behaviors, and (3) 

collaborating with 

the community for 

the betterment of 

society.   

 

commitment to 

exhibit a 

professional 

demeanor and 

practice that 

exemplifies the 

prescribed 

ethical codes: 

(1) promoting 

equity for all 

students, (2) 

demonstrating 

appropriate and 

professional 

behaviors, and 

(3) collaborating 

with the 

community for 

the betterment 

of society.   

 

explanation that 

shows a 

commitment to 

exhibit a 

professional 

demeanor and 

practice that 

exemplifies the 

prescribed ethical 

codes: (1) 

promoting equity 

for all students, 

(2) demonstrating 

appropriate and 

professional 

behaviors, and (3) 

collaborating with 

the community for 

the betterment of 

society.   

 

Graduation Competency# 3. 

Disciplined Inquiry: • Utilize 

quantitative, qualitative, and scientific 

reasoning to solve problems. • 

Exercise critical thinking strategies, 

including reasoning, problem solving, 

analysis, and evaluation. • Define a 

problem or issue and develop 

questions and methods to address the 

problem or issue and/or to create new 

knowledge 

The educator shows 

developing skills that 

meets the criteria with 

severe errors:  

 

Utilizes quantitative, 

qualitative, or 

scientific reasoning to 

solve problems; 

critical elements of the 

methodology or 

theoretical framework 

are misinterpreted. 

 

Critical thinking 

strategies, including 

reasoning, problem 

The educator 

shows basic 

skills that meet 

the criteria with 

few errors:  

 

Utilizes 

quantitative, 

qualitative, or 

scientific 

reasoning to 

solve problems; 

critical elements 

of the 

methodology or 

theoretical 

framework are 

The educator 

shows basic skills 

that meets all the 

criteria with a 

couple of errors:  

 

Utilizes 

quantitative, 

qualitative, or 

scientific 

reasoning to solve 

problems; critical 

elements of the 

methodology or 

theoretical 

framework are 

needed. 

The educator 

shows 

proficiency 

skills that meets 

all criteria:  

 

Utilizes 

quantitative, 

qualitative, or 

scientific 

reasoning to 

solve problems; 

critical elements 

of the 

methodology or 

theoretical 

framework are 

The educator 

shows exemplary 

skills that exceed 

all criteria:  

 

Utilizes 

quantitative, 

qualitative, or 

scientific 

reasoning to solve 

problems; all 

elements of the 

methodology or 

theoretical 

framework are 

present and 

skillfully 
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solving, analysis, and 

evaluation are needed. 

 

The problem is too 

broadly defined or not 

clearly defined to 

identify relevant 

aspects of the topic 

incorrectly 

developed. 

 

Exercises 

critical thinking 

strategies, 

including 

reasoning, 

problem solving, 

analysis, and 

evaluation; 

organizes 

evidence, but 

patterns are not 

revealed 

consistently.  

 

Defines a 

problem or issue 

and develops 

questions and 

methods to 

address the 

problem or issue 

or creates new 

knowledge. 

 

Exercises critical 

thinking 

strategies, 

including 

reasoning, 

problem solving, 

analysis, and 

evaluation; 

organizes 

evidence, but the 

organization is not 

effective in 

revealing 

important patterns. 

 

Defines a basic 

problem or issue 

and develops 

questions and 

methods to 

address the 

problem or issue 

or creates new 

knowledge. 

appropriately 

developed, but 

more subtle 

elements are 

needed. 

 

Exercises 

critical thinking 

strategies, 

including 

reasoning, 

problem solving, 

analysis, and 

evaluation; 

organizes 

information to 

reveal insightful 

patterns, 

similarities, or 

differences. 

 

Defines a 

focused and 

manageable 

topic, problem, 

or issue and 

develops 

questions and 

methods to 

address the 

problem or issue 

or creates new 

knowledge. 

developed.  

 

Exercises critical 

thinking 

strategies, 

including 

reasoning, 

problem solving, 

analysis, and 

evaluation; 

organizes and 

synthesizes 

evidence to reveal 

insightful patterns, 

similarities, or 

differences. 

 

Defines a creative, 

focused, and 

manageable topic, 

problem, or issue 

and develops 

questions and 

methods to 

address the 

problem or issue 

or creates new 

knowledge. 

Graduation Competency2. Written 

Communication: Educators will • 

write clearly, concisely and 

appropriately using correct English 

grammar, punctuation, usage, 

The educator’s writing 

lacks unity and 

specific details.  

 

 

The educator 

writes 

understandably, 

but writing is 

minimally 

The educator 

writes 

understandably; 

writing is unified 

and contains 

The educator 

writes clearly, 

concisely, and 

appropriately 

using correct 

The educator 

writes clearly, 

concisely, and 

appropriately ( 

error-free) using 
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mechanics, sentence structure, and 

vocabulary while utilize appropriate 

APA format for scholarly writings  

 

 

References and 

citations are needed. 

unified and may 

lack transitions.  

 

Writing reveals 

several errors in 

the conventions 

of standard 

written English 

and those errors 

interfere with 

understanding.  

 

References and 

citations are 

present, but not 

necessarily 

APA.  

appropriate 

transitions.  

 

Writing may 

contain some 

errors in the 

conventions of 

standard written 

English and those 

errors occasionally 

interfere with 

understanding.  

 

References and 

citations are 

formatted 

appropriately in 

APA format. 

English 

grammar, 

punctuation, 

mechanics, 

sentence 

structure, and 

vocabulary. 

 

Writing contains 

a few minor 

errors, but errors 

do not interfere 

with 

understanding.  

 

References and 

citations are 

formatted 

appropriately in 

APA format and 

reflect recent 

literature. 

correct English 

grammar, 

punctuation, 

mechanics, 

sentence structure, 

and vocabulary. 

 

References and 

citations are 

formatted 

appropriately in 

APA format and 

reflect recent 

literature. 
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Appendix B 

 

WILMINGTON UNIVERSITY 

College of Education 

Guidelines for the M.Ed. 8804Action Research Project 

 

This is an action research project. Action research is also known as practitioner or teacher 

research. Action research has been defined as research carried out by practitioners with a view to 

understanding and improving their professional practice.   

Action research involves using research methods to study classroom or school problems.  A teacher 

conducts the study or has an important role in the research process.  Because the focus is on a solution to 

a local problem in a local site, rigorous research control is not essential. Teachers gain research 

knowledge and skills, are more aware of options for change, and become more critical and reflective 

about their own practice (Schumacher & McMillan, 1993, p. 21).  

Zeni (2001) describes action research in education as   

 

… a systematic and intentional inquiry by teachers about their own school and classroom work that 

challenges the exclusively university-generated knowledge base for teaching; and challenges the 

image of teacher as technician, consumer, receiver, transmitter, and implementor of other people’s 

knowledge (p. xiv). 

Zeni sees teacher-researchers as a wonderful new breed of “artists in residence” (p. xiv).  She 

explains that in action research, “theories” are not validated independently and then applied to practice – 

they are validated through practice.  Zeni continues: 

Whether it is called teacher research, action research, practitioner research, or reflective practice, 

this movement challenges some dichotomies taken for granted in education.  Practitioner research 

rejects the theory/practice split, because theories emerge and are refined through cycles of practice.  

It opens the boundary between practice and research, because doing research becomes central to 

how one teaches.  It also challenges the insider/outsider distinction, because teachers or 

administrators inside a school setting may collaborate with outside consultants, such as university 

faculty, to explore questions framed by the insiders (p. xv). 

 

Advantages of Action/Practitioner Research 

Action/Practitioner research as at least five advantages for education professionals: 
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1. It contributes to the theory and knowledge base needed for enhancing practice. 

2. It supports the professional development of practitioners by helping them become more 

competent in understanding and using research findings and in carrying out research themselves, 

when appropriate 

3. It helps build a collegial networking system and facilitates professional collaboration. Action 

research often involves several educators working together, and sometimes involves parent and 

students in the research process as well.  

4. It helps practitioners identify problems and seek solutions in a systematic fashion. 

5. It can be used at all levels and in all areas of education (classroom, school, district, etc.). 

 

The Eight Basic Steps of Action Research 

 Define the problem. (Introduction/ Need for Study) 

 Review the literature. (Review of Literature /Definition of Terms) 

 Select a research design. ( Methodology) 

 Select a sample. (Methodology/ Participants: Subjects) 

 Select measures. (Methodology/ Instruments) 

 Analyze the data. (Results) 

 Interpret and apply the findings. (Findings) 

 Report the findings. (Conclusion) 

 References  
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Define the problem and/or the question(s) to be answered. 

Your research project should grow out of the knowledge gained in your graduate coursework as 

well as from your own experience and expertise as an education professional. The range and number of 

possible problems is enormous.  It can be a single subject (e.g., a student … Is Sue as distractible in all 

classes as she is in this one and why or why not?), a content area (Do kids spend enough time in science?  

Does taking music lessons improve reading skills?), or a process or procedure (Girls get better grades 

than boys even when achievement levels are the same – is this true in my school and what does this 

mean?  How might I better integrate newly enrolled students into my class?  Does this spelling program 

work?  How effective are pull-out programs in my school?). 

The problem could relate to school environment  (Isn’t there some better way to handle-design-

arrange the cafeteria, classroom, the playground, the corridors, etc.?  Do children behave differently in 

brightly colored classrooms?  Does lighting have an effect on behavior and learning?  Do children interact 

more when seated diagonally from each other?), a technique (Is there a better approach to managing 

student behavior than this one?), a policy (How do our students feel about wearing uniforms … 

eliminating recess … grouping … ?), a role (What does/should a school nurse do … could that position 

involve other responsibilities?), an event (Why did our parents vote down the referendum?  Why don’t 

parents attend our PTA meetings?  Are spelling bees harmful?), and so on.   

State the problem as simply and clearly as you can, explain why this problem is important and 

then back up your claim.  Don’t try to study the world; study a street instead. Basically, you need to 

complete sentences such as these:  “The problem is …  The purpose of my study is … This study is 

important because …  I am trying to find out …”  Explain why you are interested in the topic.  Explain 

what the basic issue is.  State your objective or specific research question.  Do you have a hypothesis?  

Does this question lend itself to the construction of a hypothesis? Are you aware of your own investigator 

bias?  How will you minimize or compensate for your own bias?  This section requires much more 
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thought than writing.  Think before you write.  The clarity and specificity of this section will let the reader 

know how much thought went into your project. 

Review the literature. 

Once you have defined the problem you need to find out what the research literature says about 

the issue.  What have other investigators found?  Explore research databases such as ERIC and 

Dissertation Abstracts.  Use recent journals, books and texts.  Search the internet – you may find a site, 

forum or newsgroup that deals with the same issue.  You will discover that other people have asked the 

same question(s) that you are asking, and have probably obtained some interesting and relevant results. 

Use their work and their results to guide your own research – you don’t have to reinvent the wheel. You 

can extend, clarify, confirm, verify, refute, etc.  Analysis of other studies conducted by others will provide 

a knowledge base upon which to base your own research.   

If you can’t find anything in the literature about your topic it probably means that you haven’t 

looked hard enough, or … it might even mean that the topic isn’t worth researching in the first place!  

How many references should you list?  Ten to twenty good, solid, recent sources should be enough.  

Quality is the key.  Your literature review should be minimal and meaningful.  Try to remember the “3 

R’s” of literature reviews.  Your review should be reasonable (do the conclusions flow from the data 

presented?), relevant (are the references clearly on the topic?), and recent (are the references reasonably 

current?).  A good literature review will usually contain four parts: the introduction, in which you state 

the question you are exploring; your review methodology (where did you look and how did you look for 

it?), the body of the review, in which you discuss and critique other research; and a summary of what you 

found. 

Select a research design. 

“Research design” may sound intimidating, but it needn’t be.  It simply refers to the plan and 

structure of the investigation used to obtain evidence to answer your research questions.  The design 

describes the procedures for conducting the study, including when, from whom, and under what 

conditions the data will be obtained.  In other words, the design indicates how the research is set up:  what 
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happens to the subjects and what methods of data collection are used.  This is what your design section 

should do. 

There are dozens of complex and complicated research designs, at least 45 in qualitative research 

alone.  You are not expected to be or become an expert in this area.  At this point you only need to 

remember that there are two major types: quantitative and qualitative.  Quantitative designs attempt to 

achieve objectivity by using numbers, statistics, structure, and experimenter control.  Research 

conclusions are usually derived from statistical analysis.  Although there are exceptions, it is unlikely that 

you will have the research background and skills to design a carefully controlled, experimental study as 

part of an action research project.   

One variation of quantitative design, called descriptive non-experimental, might be appropriate.  

A descriptive non-experimental design simply describes a phenomenon by using numbers to characterize 

individuals or a group.  Descriptive designs would answer questions like, “How many times a day does 

Mr. Smith say good job?”  Or, “What are the achievement levels of 1
st
 grade children who attended all 

day kindergartens?”  

However, practitioner research relies primarily on qualitative (sometimes called descriptive) 

methods (e.g., participant observation, interviewing, journaling) rather than on quantitative, statistical, or 

experimental methods.  Qualitative designs tend to be less structured than quantitative ones.  Traditional 

qualitative designs typically investigate behavior as it occurs naturally in authentic, non-contrived 

situations, and where there is no manipulation of conditions or experience.  Qualitative designs are non-

experimental and the data consist of words in the form of rich verbal descriptions, rather than statistics.  

Qualitative designs are distinguished by using case study techniques, in which a single “case” is studied 

in depth.  The “case” can be an individual, a group, a school, a program, a concept, etc.   

Qualitative designs do include numbers – usually to summarize findings – in the form of totals, 

percentages, averages of scores, etc.  (Example: “I found that 3
rd

 grade students who buy a cafeteria lunch 

at Holly Hill Elem. School wait in the lunch line for an average of 21 minutes.  The average time for 

eating the lunch was 7 minutes.”)  
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Select a sample. 

This is usually easy if you have stated your problem clearly.  This is where you put your problem 

in context.  All you have to do is to describe the context (setting), your sample within that context, and 

why/how you selected it. Your sample might be just one student, or a class, or several classes, or all the 

boys or the girls in a class/several classes/the school. It might be one teacher, or a team of teachers.  It 

might be the principal or custodian or cafeteria employee or other staff members.  It might be a parent 

group, members of teacher associations, a student club, all the students on bus #75, students from a 

particular neighborhood, children of a certain age group, children who play little league baseball, children 

who speak Spanish at home, etc.  Are you getting the picture? 

Select measures. 

This section of your paper describes how you found out the answers to your questions.  Did you 

use structured or standardized interviews, focus groups, a questionnaire, structured observations, 

unobtrusive measures, videotaping, document analysis, tests …?  Did you (you should!) “field test” your 

measures first, i.e., try them out on subjects other than those in your research sample, to see how they 

work, and to see what kinds of data they might generate?  A copy of your measurement instrument 

(interview questions, questionnaire, etc.) should be included in your final paper.  Remember: if you are 

dealing with a vulnerable population your project will need prior approval by the Wilmington University 

Human Subjects Review Committee.  (See Human Subjects Review guidelines for parameters and 

procedures.) 

Analyze the data. 

This section describes the results and how you arrived at them.  Did you tape record and 

transcribe interviews?  Did you find common themes, words, or phrases? Did give more weight to certain 

measures/results over others?  Were some results invalid?  Did you rank order results?  Did you find 

percentages, averages, medians, tendencies, etc.?  Now you are getting to the “heart” of the paper.  This is 

the “stuff” that the reader wants to know. 

Interpret and apply the findings.   
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The idea behind this section is to reflect on your results.  Did you find what you expected?  Were 

there unanticipated outcomes?  Is what you found important?  How will you use what you found?  Can 

your results be applied in other settings?  How might other teachers use your results?  Did you uncover 

questions or issues that need further research?  Your reflections and insights are important.  You are the 

one who knows what you did and why it is important. Think of it in terms of trying to describe a parade.  

A person watching it go by can provide an accurate physical description, but only a person in the parade 

knows what it really felt like.  You were in the parade.  

Report the findings. 

Your paper must be typed, double spaced, with margins no wider than 1.5 inches, written in a 

“non-fancy” font no larger than 12-pt., and must conform to APA standards and documentation style 

(refer to Publication Manual of the American Psychological Association, 6
th
 edition, 2010; and the 

Manual of Style for the 8800 Project).  There is a “zero-tolerance” policy for structural, grammatical, and 

spelling errors.  Papers with errors will be returned for editing and revisions. Remember that you must 

turn in two copies.  Please provide a CD of your files as one copy to the University.  

How long should the paper be?  This will depend.  It should as long as necessary … short enough 

to be interesting but long enough to cover the topic.  Some sections might only require one page or only a 

few paragraphs.  Other sections might require 20 pages or more. A typical research paper of this type will 

be 40-50 pages in length. This isn’t much, really, when you break it down into sections – into bite-sized 

pieces.  (In many doctoral dissertations, the literature review alone will be 50 pages or more.)  Remember, 

you are doing graduate level research.  This is not a term paper or a library report. 

You must write a summary or abstract. (The abstract is normally placed immediately following 

the title page.)  It should not be more than two pages in length.  This is intended for those in your 

audience (teachers in your school, college faculty, the principal, members of groups that you studied (the 

PTA, students, etc.) to get a “snapshot” view of your project.  People will want to know what you found, 

and you have an obligation to tell them, especially if they participated in your study.  Some study 

participants may ask for right-of-review prior to publication, and you are obligated to do so.   
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So, there it is: action research in eight steps.  When you’re finished you’ll have a document to be 

proud of – one that is meaningful, useful, and intellectually honest – and one that enhances your sense of 

professional competence and scholarly integrity.   
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Order of the Manuscript 

 Title Page 

o Running Heads 

o Title Centered 

 Abstract 

o 100-200 words 

 Acknowledgements (Optional) 

 Table of Contents 

o List of Figures 

o List of Tables 

 Text (The Paper) 

 

Introduction 

Need for Study 

 

Literature Review 

Overview of  Literature 

Definition of Terms 

Methods 

Participants 

Materials 

Design and Procedures 

Results/ Findings 

Discussion 

Conclusions 

 

 References 

 Appendixes 

 Author note 

 Footnotes 

 Tables 

 Figure captions 

 Figures 

 

 

Heading 

Three levels 

Centered upper case and lowercase heading 

Example  

 

 

INTRODUCTION 

Overview 
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Appendix C.  

Plagiarism Clause  

I understand that if I plagiarize under any of following conditions, I will receive a failing grade in the 

course: 

 submitting work as my original thought rather than acknowledging another’s ideas or creative 

thought,  

 submitting assignments that were taken from the Internet and acknowledging the work as my 

original thoughts,  

 submitting partial work that is copied directly from the Internet and acknowledged as my 

original thoughts,  

 paying another person to complete my assignments and submitting the work as my original 

thoughts 

 not documenting or citing the work correctly ( for example, using other’s words as my own) 

Responding to this email indicates that you have read and agree to the terms of the Plagiarism Clause. 

Please write in the comment box that you (1) agree to the Plagiarism Clause. 

 
 


